
 

   
 

The Aesthe�c Diary as an Instrument for Further Educa�on 
 

Since the post-war period, posi�ons in art educa�on have been moving from a view of art to a view 

of the world, from an understanding of art to an understanding of the world. The subject is changing 

from recipient to actor. Following this movement, the basics for working on an aesthe�c diary are 

described here. In this case, the aesthe�c diary serves to reflect on one's own ac�ons in the work 

with non-ar�sts in the field of socially engaged art. It is a tool that enables learning through self-

observa�on and reflec�on. 

 

What does Aesthe�c Experience mean? 

To understand the endeavour, we first turn to the term aisthesis. In its original sense, this refers to 

sensual percep�on. "In aesthe�c experience, sensory percep�on is transformed from a medium by 

which we otherwise take in informa�on into a process for us that carries its purpose within itself." 

(Dietrich et al. 2012, p.16) In this process, percep�on itself and its rela�on to the ego becomes the 

subject. The philosopher Alexander Go/lieb Baumgarten (1750) ascribed to it the same cogni�ve 

capacity as logic. His core thesis: cogni�on, made possible by aesthe�c percep�on, is, in contrast to 

logic, open and indeterminate, it sets a ques�oning process in mo�on. It is not about recognising or 

registering what is already known, but about a pleasurable disquiet. Already in Baumgarten's work, 

scien�fic aesthe�cs is directed towards sensual percep�on as a mode of cogni�on or experience. (Cf. 

Dietrich et al. 2012, p. 16) It places the experience - and not what has triggered the experience - at 

the centre. Immanuel Kant describes it similarly. It is about percep�on in its rela�on to the subject, 

which also means that each person can perceive the same situa�on differently.  (Cf. Dietrich et al. 

2012. p.17.f.).  

Aesthe�c percep�on is not bound to specific objects. The aesthe�c effect develops from it: it is a 

ques�on of what happens between me and the object that s�mulates the aesthe�c percep�on. The 

process brings me into a conversa�on with myself. From this, the aesthe�c experience unfolds, which 

means that the I knows about the effect of aesthe�c percep�on and enters into conversa�on about it 

with others. 

 

Percep�on-Effect-Experience 

This three-step process - percep�on-effect-experience - only underpinned with other contemporary 

theories, can also be found in the work of art educator Andrea Sabisch, in her reflec�ons on aesthe�c 

experience. In 2009, she developed a model that also assumes that aesthe�c experience is a 

fundamental form of encountering the world: "This is radical in that aesthe�c experience is then not 

just one mode of experience alongside others, but underpins or mo�vates all experience" (Sabisch 

2009, p. 15). She refers to the philosopher Bernhard Waldenfels, who starts from the conceptual dyad 

of pathos and response. In his approach, pathos means being struck by something alien: "Pathos is 

thereby a shock (Waldenfels, 2015, p.111) to one's own experience, which occurs "in the form of a 

sudden flash, an explosive bang" (Waldenfels, 2015, p.20)." (Quoted from Wendt, 2017) However, the 

foreign is not the completely other, but it s�ll enables a response - response - of the self. 

Nevertheless: "Pathos and response are like two links in a chain that does not close. One cannot be 



 

   
 

derived from the other" (Waldenfels, 2015, p.23). Waldenfels calls the in-between, the space 

between pathos and response, diastasis. The dyad thus becomes a conceptual triad pathos-diastasis-

response. As Sabisch explains, this describes the "transforma�on of what we are hit by into 

something we respond to". (Sabisch 2009, p. 15) It is in the fault line between the two, the diastasis, 

which also has a temporal dimension, that the crea�ve response work happens. New differen�a�ons 

- corresponding to the order of the self - can emerge in the response to the foreign, and thus new 

ways of accessing reali�es, always in the knowledge that these can never be fully grasped and 

comprehended (see also Derrida 1976). This is the moment of aesthe�c experience. One's own 

answers can be given in a wide variety of media (linguis�c, situa�onal-bodily, visual) and thus 

animate the crea�ve but also the ar�s�c research process. Understanding the responses of others 

then requires, in a further step, the process of interpreta�on and/or conversa�on, and thus the 

process becomes an intersubjec�ve one. 

 

Diastasis - the moment of irrita�on, reorienta�on and learning 

The fault line, the diastasis, is the moment from which ar�s�c or aesthe�c research unfolds. The 

star�ng point of this rather young discipline is the thesis that ar�s�c processes can also be places of 

knowledge produc�on. The term ar�s�c research refers to research in general, the term aesthe�c 

research is used more in the field of art educa�on and art pedagogy. The la/er is associated in the 

German-speaking world, for example, with approaches by the pedagogue and ar�st Helga Kämpf¬-

Jansen, who regards art educa�on as aesthe�c research and thus follows movements in the current 

ar�s�c discussion (interweaving of art with other fields such as everyday life, science, "fringing" of 

the arts, dissolu�on of genre boundaries, etc.). The process is similar in both cases, the expected 

results are different. Both assume that the produc�on of knowledge is related to the posi�on of the 

researching subject, a perspec�ve that has become generally accepted in research.  

The following remarks now refer to the concept of ar�s�c research. "Ar�s�c research aims at a 

knowledge produced in and through ar�s�c prac�ces and aesthe�c forms of representa�on, each of 

which is conveyed in its own modes of presenta�on and structures of recep�on that differ 

fundamentally from those of the other sciences." (Annemarie Matzke, 2012) Two forms of knowledge 

are applied: "knowing how" and "knowing that". The former refers to an everyday ¬ and ac�on 

knowledge that one has at one's disposal without having to know the corresponding rules. "Knowing 

that" refers to a primarily theore�cal knowledge that can be named and expressed in rules. (Cf. 

Annemarie Matzke, 2012) According to Gilbert Ryle, both forms of knowledge are equal. The special 

poten�al of the arts now lies in the fact that both forms of knowledge meet and overlap here (Ryle 

2002). New knowledge emerges from the interweaving, which proves to be subjec�ve, rela�onal and 

processual. 

 

The working process for the diary 

Knowledge produc�on through ar�s�c research also determines the working process for the 

Aesthe�c Diary. The star�ng point in the work can be both an open research process and ques�ons 

that have been discussed and developed in advance. In this case, it is about ques�ons connected with 

processes in socially engaged art. It is important that the ques�ons are formulated in such an open 

way that there is room for unexpected moments of insight.  



 

   
 

How can you think of this in concrete terms? In the process of aesthe�c experience, one first 

perceives the situa�on holis�cally, sensually. The next step is about the effect this situa�on has on 

the perceiving person, the diastasis. It is the moment that makes new insights possible. The effect, 

which can also trigger a moment of not knowing, of irrita�on, of searching, is enlarged with the help 

of ar�s�c procedures and material-aesthe�c means, stretched in �me and viewed from different 

sides. The ar�s�c procedures that are used can be manifold. They are used to collect, document, 

reflect and research. From this point, the process can con�nue and repeat itself. New percep�ons are 

always possible. Further ques�ons can arise. This also means that it is more produc�ve if the work on 

the aesthe�c diary accompanies the en�re working process in a project. 

At the end, the resul�ng material is processed and structured. An ar�s�c form of presenta�on is 

sought, as a response. It is also possible to work with means of aliena�on, collage and dismantling. It 

is important to talk about the results, which, as experience has shown, leads to further insights. In 

any case, insights are formulated verbally or in wri�ng, i.e. also linguis�cally. 

 

The work on the aesthe�c diary and its connec�on to ac�on research 

In the present case, the issues of the aesthe�c diary are linked to ac�on research. Ac�on research is 

not a new inven�on, but another word for systema�cally reflected prac�ce,...(Posch, lecture) Ac�on 

research has gained importance in view of the rapid processes of change in society and the resul�ng 

new demands - also in ar�s�c par�cipatory work in the context of socially engaged art. It also helps 

to deal with the complex demands and to present one's own work competently. (Posch, lecture) She 

dis�nguishes between developmental and cogni�ve interest. This is about the ques�on: What do I 

want to achieve, or what is the case? As in ac�on research, it is about self-directed professional 

development through exploring and reflec�ng on one's own work as an ar�st:in in the field of socially 

engaged art. The ques�ons are linked to prac�ce, developing along the concrete work experience of 

individuals. In this case, the social processes and ar�s�c strategies are being researched. Specifically, 

it is about one's own mo�va�on to work, the mo�va�on of the par�cipants, special needs of the 

par�cipants, group processes, which ar�s�c strategies ini�ate which processes, etc. The research is 

also concerned with the social processes of the par�cipants.  

 

There is another connec�on between ar�s�c research and ac�on research: it is about irrita�ng 

percep�ons, about the foreign in the former case or the considera�on of observa�ons beyond one's 

own expecta�ons in the la/er case. (Posch, lecture) They are an important star�ng point for the 

examina�on of one's own work. 

 

Both approaches want the findings to be made public. Thus, for the work on the Aesthe�c Diary, it is 

essen�al that conversa�ons take place during the process, and also about the final results with other 

people working professionally. Group work has proven to be par�cularly produc�ve. 

 

As an example, a conversa�on about an aesthe�c diary is described below. Director Anja Wohlfahrt 

worked with 14 young people on an evening of theatre that focused on the young people's aJtude 

to life: "Cafe Depresso". It was a touching evening that showed the pressure young people are under, 

the problema�c rela�onship they have with their bodies, how lonely they feel. 



 

   
 

In the conversa�on with the director about her aesthe�c diary, the first topic was her ability to form a 

group with 14 very different people and to work on a result with which everyone can iden�fy. She 

succeeded extraordinarily well. When asked what made this possible, she men�oned good  

communica�on with all par�cipants as a relevant moment and described how she had established 

this. Furthermore, it was about trust in each other and finally about the ar�st's trust in herself. Her 

realisa�on at the end of the work with the diary: she has to work more on her self-confidence.  

 

Szenebild: Café Depresso @Rappel 

 

Der Link zum Film zum Gespräch, das Edith Draxl mit Anja Wohlfahrt führte. 

https://www.kunstlabor-graz.at/projekte/projekt_detail?projekt_id=1648544192548 

 

All the results were created in the Artwork project. 
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